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To understand the state of the problem, we 
will turn to a retrospective analysis, which is due 
to the key task facing Russian universities: turning 
internationalization into a basic framework in  
the age of global competition. General definition 
of internationalization is the following: the trans-
formation of something into the object of interna-
tional law; granting under the contract to all 
states the right to use some object on an equal 
right [20]. But we will consider the process, ac-
cording to OECD (Organization for Economic 
Cooperation and Development), in which the goals, 
functions and organization of educational services 
acquire an international dimension [7]. In other 
words, every university should form a clear un-
derstanding of the need for full internationaliza-
tion and the development of appropriate rules and 
strategies. This process should be based on the 
idea of involving all members of the academic 
community – students, lecturers and everyone 
who provides this process. Besides, this process 
requires the development and provision of the tools 
necessary for the scientific community members 
for training, life and work in the global world. 
Prerequisites for the internationalization of 
higher education are political, economic, social, 
cultural and academic factors, such as: economic 
growth and competition for promising markets, 
the development of information technologies and 
the formation of a global educational environ-
ment, the desire of countries to protect national 
security and acquire foreign policy advantages 
[33]. Under the influence of these and other fac-
tors, changes occur in the system of higher  
education: globalization and diversification of  
the sector, changes in funding system, increase in 
forming students and lecturers competencies im-
portance. All these changes allow the education 
system to adapt to activities in a multicultural 
environment. 
To understand the essence of the process 
under investigation it is necessary to turn to  
the history of its origin and development. 
In our work, we will consider the process of 
internationalization in terms of the criteria, pro-
posed by us: 
– the presence of one (or several) universal 
language; 
– mobility among students and lecturers  
of educational institutions; 
– extension of educational process (the ope-
ning of new universities). 
Let us turn to the historical aspect of the 
manifestation of these criteria. On the basis of 
the analysis we have identified several periods:  
I (the end of the XI–XVII centuries), II (XVIII – 
mid. XX centuries), III (1950–1991), IV (from 
1995– to the present moment). 
The most important feature of the first period 
is that the development of science and education 
was due to the creation of the first medieval uni-
versities. They were created on the basis of church 
schools at the end of the XI – early XII centuries. 
The first information about the development of 
secular education dates back to the XII–XIII cen-
turies. It is associated with the opening of the 
first European universities in Italy, England, 
France and Spain [1]. 
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According to historical data in 1158,  
the Emperor of the Holy Roman Empire, Friedrich 
I Barbarossa established one of the first European 
universities in the Italian city of Bologna. At first, 
only jurisprudence was taught at the university, 
but soon it turned into the most authoritative law 
school. By the XII century, the number of stu-
dents who came to Bologna from all European 
countries had increased to 10,000 [1]. 
At about the same time, the University of 
Paris was opened in 1215 as a result of the unifi-
cation of several church schools. Originally it 
consisted of four faculties: free arts, canon law, 
medicine and theology, where students of various 
nationalities studied together. In 1257, theologian 
Robert de Sorbonne, the confessor of King Louis 
IX, the Saint, founded a theological college for 
children from poor families in Paris. The univer-
sity has received the name of the Sorbonne [1]. 
The University in Salamanca which became 
a visiting card of Spain was founded in 1227.  
It was declared in the charter of King Alfonso X 
in 1243. The literature of Arabs and Jews was 
most actively studied at this university, while the 
students came from countries of Asia Minor [33]. 
The network of universities grew quite ra-
pidly. If in the thirteenth century there were  
19 universities in Europe, then in the next century 
25 more were added to them (in Angers, Naples, 
Lisbon, Orleans, Pisa, Cologne, Prague, Vienna, 
Cracow and other cities) [12]. 
Since the time of the wandering scientists of 
the late Middle Ages and the Renaissance, uni-
versities have been viewed as a social and cultural 
phenomenon, the purpose of which was the dis-
semination of knowledge. By the middle of the 
13th century, a unified system of universities had 
been developed in Europe, which was the result 
of the development of the union of students and 
lecturers created for mutual assistance and pro-
tection. Moreover, the universities formed a cul-
ture, based on the recognition of a scientists’ spe-
cial role in the life of society - the preservation of 
the internal unity of the Christian world, while 
they, like knights, defended this world from ex-
ternal enemies [17]. Many professors gave their 
lectures, traveling to different European universi-
ties throughout the year. 
A specific feature of medieval universities 
was its over-national and democratic character, 
expressed in the fact that people of all ages, na-
tionalities and social status could be at one stu-
dent's desk. The teaching staff was an elite of 
education of that time, possessing the abilities 
and readiness of teaching students of different 
confessional, national and social statuses. At that 
time the so-called spontaneous mobility of stu-
dents and academic staff, which was not compli-
cated by linguistic problems, was growing, de-
veloping and was quite a common phenomenon. 
That was due to the fact that in those days Latin 
was a common language for teaching. Thus, we 
can say that mobility of students and lecturers 
was at a sufficiently high level. One more reason 
for that was the fact that there were not enough 
lecturers at medieval universities, and the stu-
dents could choose the courses and programs 
they would like to study [12]. 
The second period is the time from the XVIII 
century until the middle of the XX century.  
It is the beginning and development of the “ex-
port” of education. Now we can observe the ele-
ments of the English and French education sys-
tems in their former colonies. 
A vivid example can be the penetration of 
French influence into the countries of Indo-China, 
which began as far back as the XVII century with 
the appearance of the first Catholic missionaries 
in these countries – the French. The number of 
Catholic missions led by French priests and  
bishops increased in the XVIII century [8]. 
Another example is Britain with its huge co-
lonial system. A new round for the development 
of Indochina was given by the First World War. 
The change in the economic system, manifested 
in the expansion of the plantation economy,  
the development of industry and the rapid in-
crease in the number of workers in the country, 
required changes in the education system.  
The number of immigrant youth from Indochina 
who studied in France increased sharply. Re-
turning from France to their homeland, the spe-
cialists built a system of education in accordance 
with the familiar French one. And it was quite 
common at that time to invite French professors 
to their local universities [24]. 
At the same time most universities estab-
lished in the XIX and XX centuries, performed 
their traditional functions of forming professional 
groups and local elite, as well as the development 
of science and technology in the national envi-
ronment. 
By the same scheme, education was also ex-
ported to English colonies in America, Europe, 
the Mediterranean, Australia, Africa, India and 
other territories. In 1636 the Puritans founded 
Harvard College in America, and in 1701 the Yale 
University. In 1764, the Brown University was 
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opened, and in 1769 Dartmouth College. The first 
medical institutes appeared in the late XVIII cen-
tury in New York and Philadelphia. The propor-
tion of white colonists who immigrated from  
the British Isles (English, Scots, Irish and Welsh), 
at the end of the XVIII century was about 85 % 
in America [12]. An acute interest in the prob-
lems of education caused by revolutionary events 
was due to the need to provide the developing 
economy with its own specialists and thus defend 
in this sphere real independence and the desire to 
form national factors in the sphere of spiritual 
and intellectual life. At the same time universities 
in colonies had close ties with the university 
movement in Europe. That is why the transfer of 
rational principles and the latest achievements  
of science and technology were brought to Ame-
rican continent. The academic staff of Europe 
was ready to bring the light of science through 
the oceans. The need for such contacts was also 
dictated by the fact that scientific ties with Britain 
were interrupted, and during military operations 
some colleges were destroyed or weakened by 
political contradictions and lost many lecturers. 
But at the same time there arose the idea of creating 
a national university, supported by several dele-
gates of the constitutional convention of 1787, 
and then formulated by B. Rash [18]. 
The spread of the English educational system 
in India attracted students from abroad. Most of 
them are from Nepal, Bhutan, Sri Lanka, Bangla-
desh, Maldives and Afghanistan. Also, students 
from Africa were interested in various levels of 
Indian education [29]. At the same time, many 
institutes provided training in any field. Thanks 
to the English language, which was used during 
the lectures, and the reasonable cost of education 
and residence, foreigners were often attracted  
to India, both for higher education and for making 
a career. 
The more developed European countries 
expanded their influence to other countries. 
It helped to spread the higher education around 
the world [22]. 
The most important features in the develop-
ment of university education in the second period 
were, firstly, its content that included natural 
sciences. Secondly, in the XVIII century the tran-
sition to national languages began. Thirdly, at the 
beginning of the nineteenth century, a number of 
European states proclaimed university autonomy. 
Fourthly, since the XVII century various special 
higher schools and institutes (military, forestry, 
agricultural, pedagogical, etc.) have been created 
in European countries. We can say that since the 
XVIII century the modern system of higher educa-
tion has been developed in Western Europe [13]. 
The problem of the readiness of the academic 
staff for teaching foreign students for special pro-
fessions (vocational training) had exacerbated, 
since there was a shortage of trained personnel. 
Especially it concerned the implementation of the 
educational process with the use of new forms 
and methods of teaching – seminars and laboratory 
classes, practical classes (especially in medical 
and technical education). 
In general, the technological side of educa-
tion in the XVII–XVIII centuries significantly 
changed and improved. This was facilitated by 
both the socio-cultural conditions that put for-
ward new requirements for education and peda-
gogical factors, (first of all the beginning of mass 
training of teachers/ lecturers) and a change in 
the content of education, which required the 
search for new forms and methods of instruction. 
The third period 1950–1991 is characterized 
by the involvement of universities in the power-
ful movement of educational “expansion” and 
the democratization of educational opportunities. 
Mass distribution of higher education began to be 
seen as a guarantee of the state's competitiveness 
in the new global world [25]. 
All these processes are reflected in the for-
mer Soviet Union. The internationalization of 
Higher education in our country began after the 
end of World War II. In the 1950s–1960s, during 
the development of national liberation move-
ments, countries with developed economies tried 
to help the former colonies by preparing national 
academic staff. For this purpose, academic mo-
bility programs were developed and implemented, 
for which foreign students were trained. These 
processes affected both Western and Eastern 
countries. The most striking example is the opening 
of the Lumumba Peoples' Friendship University 
in 1960, which hosted students from all over the 
world. The academic staff worked on the prob-
lem of readiness for teaching foreign students, 
taking into account their national mentality and 
the difficulties of teaching and learning the Rus-
sian language. It should be noted that, due to the 
geopolitical realities of that time, most foreign 
students in the former USSR, of course, were 
representatives of the socialist countries of  
Europe, as well as of Asia, Latin America and 
Africa. Citizens of Western Europe and the coun-
tries of North America were only 3.2 % of all 
foreign students [10]. 
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During this period, international scientific 
competitions, regular academic exchange pro-
grams, programs for international scientific co-
operation and large-scale programs for attracting 
talented young people became active factors in 
the development of science in universities, aca-
demies of sciences [6]. Within the framework of 
these projects, the problem of readiness of lec-
turers was as acute as it is now, differing only in 
the aims and directions of training. It was impor-
tant that the scientists were fluent in foreign lan-
guages and could conduct scientific debates and 
lectures abroad. 
Until the beginning of the 1990s, the notion 
of “foreign education” referred mainly to the ac-
tivities of the university international departments: 
academic exchanges and training in foreign educa-
tional institutions. Later there appeared the term 
“internationalization of education” which corres-
ponds to the ongoing process of change [33]. 
At the same time, new models of “export” of 
educational services, such as joint universities, 
academies of sciences branch networks, foreign 
representations of universities, UNESCO Chair, 
are emerging [28]. With the assistance of the for-
mer USSR, 66 universities, institutes, educational 
centers and departments were opened in more 
than 30 countries around the world, due to which 
more than 100,000 people were able to obtain 
higher education in accordance with Soviet stan-
dards. 
Examples of such universities are the Poly-
technic University, which was founded in Kabul 
(Afghanistan) in 1963; in Mumbai (formerly 
Bombay, India) in 1961–1966; in the capital of 
Guinea, Canada, in 1963; The Rangoon Institute 
of Technology in Myanmar, which was opened in 
1961, the Higher School of Technical Sciences  
in Phnom Penh (Cambodia) and the Mining Insti-
tute in Annaba (Algeria). The practice of opening 
branches was also widespread: for example,  
the Russian State Institute of the Russian Lan-
guage named after Pushkin had branches in  
14 countries, which annually produced thousands 
of teachers of the Russian language [10]. 
After the collapse of the former USSR in 
1991, most of the branches (universities) were 
closed and the support of the former partner 
countries ceased. Since then, other countries, in-
cluding the United States, Britain and France for 
the first time, have occupied the niche in the edu-
cational market that used to belong to the Soviet 
Union. 
The fourth period starts from 1991 up to  
the present. Now the process of internationaliza-
tion of Russian universities has become a reflec-
tion of world globalization [14]. In the course of 
globalization, the Bologna Charter has been is-
sued, which gave rise to the so-called Bologna 
Process [3]. It formed a unified European space 
for higher education (Russia joined in 2003) [6]. 
However, the very idea of harmonizing the higher 
education in Europe stimulated similar processes 
in other regions of the world. 
This period, for a number of reasons, can  
be called very significant for higher education in 
Russia. 
Russian universities have concentrated their 
efforts on participating in international research 
projects, maintaining the achieved level of inter-
national cooperation and providing opportunities 
for international mobility for students and aca-
demic staff [13].  
During the fourth period, the understanding 
of internationalization and its implications for the 
development of the global “knowledge economy” 
was developed. Universities began to compare 
themselves with each other and to compete in 
pursuit of high internationalization indicators.  
At the last stage of internationalization, not 
only the common language is used at universities 
in many countries of the world, but there also 
appears the EMI (English as a Medium of In-
struction) program, i.e. English, as a language of 
instruction, and not as an academic discipline. 
For EMI, English is only a means of transfer-
ring knowledge. To improve the language level is 
an additional task (rather, it is considered as 
a bonus to the EMI program). The knowledge of 
the academic discipline, will be evaluated, but 
not the language. For universities, the introduc-
tion of EMI is another step towards the interna-
tionalization of the university, as well as its inte-
gration into the international and educational  
environment [23]. 
It can be said that at present the task of inter-
nationalization of Russian Higher education is 
full of difficulties and contradictions, on the one 
hand, and interesting approaches and perspec-
tives on the other hand. It focuses on teaching 
talented youth, exporting educational services 
and international ratings. In the first case, the 
main working tool is the state program “Global 
Education”, launched in 2014, under which at 
least 1500 applicants will receive support for 
training in Master's and PhD programs at leading 
universities in the world. The second direction of 
work is implemented in accordance with the Con-
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cept of the Export of Educational Services of  
the Russian Federation for the period from 2011 
to 2020 [26, 27]. The concept supposes not only 
the training of foreigners outside the country, but 
also changes in recruiting strategies for attracting 
more international students to Russian universi-
ties, improving the enrolling system, teaching in 
English, development of open-line courses, etc. 
Enhancing the reputation of the Russian higher 
education system is also one of the tasks of  
the “5-100” Project/ Initiative, aimed at maxi-
mizing the competitive position of a group of 
leading Russian universities on the global educa-
tional and scientific market. 
The South Ural State University in Chelya-
binsk, Russia is one of the universities, chosen 
for the “5-100” Project / Initiative. Nowadays 
a number of academic staff has successfully 
passed the IELTS exams (45 lecturers in 2017) 
due to the “Lingua” educational program, which 
was launched in 2006 at SUSU. At present 
(2018) there are 159 members of academic staff, 
77 post-graduate students and Masters, who 
study at different levels of the “Lingua” program.  
Based on the results of the QS rating, the in-
stitutions participating in the “5-100” Project  
(Initiative) significantly improved their positions 
in the international rankings in 36 subject areas, 
which can be considered as the basis for the entry 
of five Russian universities into the first world 
hundred best universities by 2020 [31]. 
The problem of internationalization in  
the system of Higher education occupies one of 
the most important places in pedagogical dis-
course. Conventionally, there are four periods in 
the development of internationalization, which 
depend on the development of society and its cul-
ture. 
Results 
Internationalization of Higher education is 
a process that covers almost all areas of the mo-
dern university. These are not only external 
forms aimed at developing international coopera-
tion, but also a complex internal transformation. 
These processes require the direct involve-
ment of the academic staff of the university in 
international mobility, being at the peak of world 
research, and also using modern educational 
technologies in the process of teaching students. 
If in the middle Ages we talk about the spon-
taneous mobility of the academic staff and stu-
dents, in the third and fourth periods it is pur-
poseful. As for the common language of science, 
priority over the first and second periods was 
given to Latin, whereas in the third and fourth 
periods – to the English language. This is evi-
denced by the fact that most scientific articles in 
world-famous journals are written in English.  
But more convincing is the fact that an entire 
program of conducting classes in English – EMI – 
has already been developed [5]. 
During the first decade of the XXI century 
the number of students has increased to 150 mil-
lion [31]. 
On the theoretical level the problem of inter-
nationalization in Higher education began to be 
 
Fig. 1. A retrospective analysis of the process of internationalization of higher education 
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actively studied only in the third and fourth pe-
riods. Nowadays a lot of scientists and members 
of academic staff all over the world are interested 
in this phenomenon. Among them are 
L.P. Ryabov, J.N. Ziyatdinova, I.O. Kotlyarova, 
I.A. Voloshina, G.N. Serikhov, E.G. Leontyeva, 
E.V. Prilipko, V.I. Ivanov, P.G. Altbach, J. 
Knight, In. Brewstein, J. Fielden, Gu Qing, H. De 
Jong, H. Tikens, B. Kehm, M. Woolf and many 
others [2, 4, 9, 11, 15, 16, 19, 24, 30, 32, 34].  
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ПРОБЛЕМЫ ИНТЕРНАЦИОНАЛИЗАЦИИ  
В НАУЧНО-ОБРАЗОВАТЕЛЬНОЙ СФЕРЕ  
 
Е.В. Евсина 
Южно-Уральский государственный университет, г. Челябинск, Россия 
 
Рассматривается проблема интернационализации высшего образования на основе рет-
роспективного анализа проблемы. Данный процесс неотделим от процесса глобализации в
различных областях человеческой деятельности. Анализируется эволюция основных тен-
денций, сложившихся в европейском образовании и обусловливающих необходимость ин-
тегрировать национальные образовательные системы в общеевропейское образовательное
пространство. Выделяются этапы интернационализации высшего образования на основе
общих критериев: мобильность научно-педагогических работников и студентов, наличие
единого (общего) языка преподавания учебных дисциплин, увеличение количества универ-
ситетов. Программа EMI рассматривается как один из результатов формирования единого
общеевропейского образовательного пространства. 
Ключевые слова: интернационализация, готовность преподавателей университета к
обучению иностранных студентов, академическая мобильность, программа EMI (англий-
ский, как язык учебных дисциплин). 
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